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Abstract 
The interest that the parents show towards the evolution of their children and the assistance that they offer with the homework are 
among the predictors of academic success and of the adaptation to the school environment. The present study investigates the 
relationship between parental involvement towards the school (evaluated according to the frequency of interactions with the 
teacher and the teacher’s perception on the quality of this interaction), the intrinsic motivation for learning and the educational 
performance. The participants in the research are students in the 3rd and 4th grade and their teachers. The results confirm the 
hypothesis that school performance is significantly associated to the level of parental involvement and of intrinsic motivation.  
© 2015 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
1.1. Parental involvement in relation with the school 
Considering the fact that school dropout is more and more frequent in Romania, and the level of academic 
performance lowers dramatically (Voicu, 2010; Ministry of National Education Report, 2014), both teachers and 
officials are looking for the best solutions to solve these issues. Numerous research from around the world show that 
when schools and families work together as partners, the students are the main beneficiaries (Miedel & Reynolds, 
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2000). The partnerships between schools and families support the teachers in performing their job, enhance the 
educational abilities of the students and contribute to the improvement of the curriculum and of the school climate. 
Furthermore, they determine the improvement of the educational and leadership abilities of the parents, they offer 
services and support to the families and they create a safer environment in schools (Agabrian & Millea, 2005). 
Parental involvement is defined as ‚the totality of strategies, actions and resources which the parents use during 
the tuition of their children in order to improve their chances to become successful from an educational and social 
point of view’(Hatos, 2004, pp. 114-115). Among the effective parental involvement strategies are exercising one’s 
part as a parent, communicating, volunteering, offering home support, decision making and collaborating with the 
community (Epstein, 1995, 2004). 
Among the factors which determine and influence parental involvement, Hoover-Dempsey and Sandler (1997) 
mention the concept of active parental part, high self-effectiveness convictions, a welcoming school climate, 
requests coming from both teachers and from the chilld, the knowledge, abilities, time and energy of the parent. The 
socio-economical status and the educational level of the family can influence parental involvement, not necessarily 
at the level of the invlovement proper, but at the level in which it is manifested. 
The main educational actions undertaken by the parents even from the beginning of their children’s educational 
life are: communicating with the children, offering support in solving the homework, discussing the school activities 
and the educational progress (Albritton, Klotz & Robinson, 2003; Epstein, 2004; Henderson & Mapp, 2002); 
initiating and maintaining contact with the educational institution (Epstein, 2004; Henderson & Mapp, 2002); 
controlling the psychical and social environment of the child in order to ensure the academic success through the 
expectations of the parents, the attitude towards the learning process, the offered encouragements, the management 
of leisure time (Albritton et al., 2003; Epstein, 2004; Hoover-Dempsey et al., 2005); the founding of extra-classes 
(inside or outside school) (Henderson & Mapp, 2002). Parental involvement also includes volunteering and 
participating in the events organised by the school (Epstein, 2004; Henderson & Mapp, 2002); sharing their own 
experience in the domain of expertise as a guest of the class (Carlisle, Stanley, & Kemple, 2005); occupying 
decision-making positions inside the school (Carlisle et al., 2005); being enrolled in parental 
associations/organisations and in the parents’ council (Albritton et al., 2003; Epstein, 2004). Parental involvement 
positively influences the following variables: the mark average and the scores obtained in standardised tests, the 
enrollment of the students in challenging academic programs, the graduation of school cycles, the attendance of 
classess, the behaviour displayed at home and at school, the social abilities and the adaptation to the school 
environment (Henderson & Mapp, 2002). 
Parental involvement is associated to motivation in its various aspects (Gonzalez DeHass, Willems & Doan 
Holbein, 2005). When the parents get involved,the children make more efforts to learn, they are more concentrated 
and attentive, more attracted towards the learning process and they think of themselves as being more competent 
(Izzo, Weissberg, Kasparow & Fendrich, 1999; Trusty & Lampe, 1997). Although homework assistance and the use 
of rewards for hjgh marks are correlated to extrinsic motivation, the encouragements and the praise are correlated to 
intrinsic motivation (Ames, deStefano, Watkins & Sheldon, 1995; Marchant, Paulson & Rothlisberg, 2001). The 
students whose parents get involved feel responsible for their own education. When the parents show vivid interest 
for the education of their children, the students are oriented towards excellence, they constantly look for challenges, 
they persevere in spite of difficulties and they show satisfaction towards the school tasks (Gonzalez, Doan Holbein 
& Quilter, 2002). When the parents get involved in the reading activities of the students, the students feel more 
effective, more motivated and they voluntarily take up reading (Adunyarittigun, 1997) 
1.2. Research purpose and objectives 
The present correlational study pleads for the parents to play a more active part in the evolution of their children, 
primarily by consolidating a collaboration relationship with the teacher. The study has two objectives: (O1) to 
investigate the relationship between parental involvement and the intrinsic learning motivation for the primary-
school students; (O2) the identification of the relationship between parental involvement and the school results of 
students enrolled in the 3rd and the 4th grade. 
To this aim, the following hypotheses were formulated: 
H1. The level of parental involvement in the activity of the students is associated witht their intrinsic motivation 
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H2. There is a connection between the educational results and parental involvement. 
H3. There are differences regarding the degree of involvement of Romanian parents and the degree of 
involvement of Rroma parents in the education of their children. 
2. Methodology 
2.1. Participants 
The population for this study included a convenience sample comprising students and teachers of elementary 
school. The research was conducted during the 2013-2014 school year in five schools in FăJăraú on a concenience 
sample comprising 231 3rd grade and 4th grade  students  (table  1)  and  12  teachers  of  these  students.  60,6%  of  the  
students are Romanians, the rest being Rroma. 
Table 1. Mean, standard deviations for pupils’ age. 
Grade   Pupils Mean SD Girls (N) Mean SD Boys (N) Mean SD 
3rd  115 9,68 1,08 50 9,46 0,80 66 9,83 1,65 
4th  116 10,34 0,56 60 10,32 0,62 55 10,37 0,48 
 60,6% of the students are Romanians, the rest being Rroma. 
2.2. Instruments 
Starting from the wide variety of dimensions brought forward by the models of parental involvement (Eccles & 
Harold, 1996; Grolnick & Slowiaczek, 1994; Wong & Hughes, 2006), we have designed a 19 item scale focusing on 
the relationship between the teacher and the parent (10 items concerning mutual understanding, mutual aims, mutual 
expectations and respect) and the general involvement (9 items: ease of communication, volunteering, participating 
in school meetings and events); the teachers filled in the scale for each of the students. The 10-item alliance scale 
has a Cronbach alpha = .94, and for the second 9- item scale Cronbach alpha was .89. The answering format was a 
5-point Likert-type scale ranging from 1 (strongly disagree) to 7 (strongly agree). The high scores represent a strong 
educational alliance between school and family and a high degree of involvement of the parents in relation with the 
teacher. 
The students completed the extrinsic motivation subscale (9 items) from the Elementary School Motivation Scale 
(ESMS), (Guay et al., 2010). The instrument measures the level of intrinsic motivation which refers to behaviours 
that are performed by choice because the individual judges them to be important, related to reading, writing and 
mathematics. The answering format was, anew, a 5-point likert-type scale. The students completed the scale at 
school, being guided by the teachers (the teachers explained the assignment and answered possible questions from 
the students). 
3. Results  
H1. Table 2 presents the Pearson correlations between the parents’ involvement and the three components of the 
intrinsic motivation of the students for the entire sample and for the 3rd and 4th grade separately. 
Table 2. Pearson correlations for motivation and parents’ involvement. 
Reading motivation Writing motivation Maths motivation Intrinsic motivation 
Entire sample Alliance .32** .26** .40** .39** 
Parental involvement .44** .40** .53** .56** 
3rd grade Alliance .45** .35** .52** .51** 
Parental involvement .46 ** .42**  .56** .57** 
4th grade Alliance - - .30** .22* 
Parental involvement .36** .31** .50** .48** 
*p<.05, **p<.01. 
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The association relationship is more intense for the 3rd grade students, possibly because of their greater need to 
be assisted at this stage of their educational life. 
H2. The results confirm the existence of an intense correlation between the academic achievement and the parental 
involvement in the educational life of their children (table 3). 
Table 3. Pearson correlations for academic achievement and parents’ involvement. 
Romanian Language average Mathematics average 
Entire sample Alliance .60** .59** 
Parental involvement .69** .64** 
3rd grade Alliance .67** .68** 
Parental involvement .75** .68**  
4th grade Alliance .53** .52** 
Parental involvement .62** .61** 
**p<.01. 
Anew, the association relationship is more intense for the 3rd grade. 
H3. The T tests indicate that the parents of Rroma children get less involved in collaborating with the teacher and 
with the school t(114, 86)= 11,97, p < .001(Av romanian = 3.65, SD = .61; Av rroma = 2.53, SD = .68). No 
significant differences were registered between the 3rd and the 4th grade. 
4. Discussion 
After the statistical analyses we are entitled to conclude that there is a significant association between the level of 
parental involvement and the level of intrinsic motivation for reading, writing and mathematics, as well as between 
parental involvement and the educational results of the students. The results confirm those obtained by other 
researchers who have concluded that parental involvement in school is a dynamic force influencing the students' 
academic success concerning reading achievement, mathematics achievement (Shaver & Walls, 1998) and the 
motivation to learn. 
Despite the fact that no similar studies were conducted in Romania, we can sustain, as Bernard (2004) did, that to 
militate for stimulating the parental involvement in school is an important component in early childhood education 
in order to help promote long-term effects, even for the academic success in high-school. The results of the current 
research confirm other studies conducted on other populations (Fan & Williams, 2010; Gonzalez et al., 2002 úi
Gonzalez-DeHass et al., 2005), which emphasize the need of further investigations concerning the relationship 
between parental involvement and learning motivation. 
Even though at European level the need of empowering the families and the parents to support the education of 
their children is considered a priority (Final report. European Commission, 2013), schools have to develop 
approaches that enable parents to become a resource in their children’s learning. Parents who did not have access to 
education particularly need to be supported in their role to encourage and motivate young people to aim higher in 
their educational aspirations and achievements. For many pupils, parental involvement is important for gaining 
recognition, demonstrating and celebrating achievements, raising self-esteem and self-respect. 
The practical implication of this explanatory study targets the implementation of some partnership programs and 
activities involving the family and the school. The implementation should be done by the teacher. The long-term 
effectiveness could increase if these programs were not occasional, but the ideal consequence of the collaboration 
between the parents and the school in all the school actions and policies. One of the challenges is related to the need 
of developing programs suitable to the Rroma parents, whose presence in school (school meetings, celebrations) is 
very low and the assistence that they offer to their children in the educational process is modest or even inexistent. 
Based on the  results  of  this  study,  one  of  the  authors,  which  directly  works  with  Rroma children  has  designed an  
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assistance program directed towards the parents of Rroma children, which is to take place mainly inside the 
community and to a lesser extent inside the school.  
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